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This collection of abstracts is part of a continuing 

series providing information on recent dpctoral dissertations. The 38' 

titles deal with a variety qf topics, including the following: (1) 

the effect of phrase-segmented, ant iphrase segmented, and standard ^ 

text on the free recall and probed recall of third and fourth grade 

developmental readers; (2) the effect of three instructional A 

modalities on reading and vocabulary comprehension of deaf children ,^ 

(3) the effect of intensive remedial instruction upon nonreaders' 

academi c ach i e venie n t and social and emotional adjustment; (4) the 

etiology of dyslexia; (5) the academic learning time of special needs 

and nonspecial needs secondary school students in English, horned 

economics, mathematics, and social studies;M(6) the impact of Public 

Law 94-142 on one speech and language program; (7) parents as change 

agents for children with reading problems; (8) locus of control and 

reading attitude in ninth grade poor readers; (9) user evaluations of 

low-level reading materials in adult basic education programs; and 

(10) the effect of grade repetition upon student performance. (FL) 
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THE EFFECT OF PHRASE SEfcMENTED, ANTIPHRASE , 
SEGMENTED, ANO STANDARD TEXT ON THE FREE RECALL 
AND PROBED RECALL OF THIRD AND FOURTH GRADE 
DEVELOPMENTAL READERS Order No. DA8210453 

Bacnmach, Wiujam BflAoroito, Eo.O. Temp/e Unhmrslty, 1982. 
178pp. Mjjor Advisor Or. Marjorle a Johnson 

Introduction. It has boon argued, but not demonstrated 
conclu*vely, that one of the basic processes in silent reading is a 
search for and Identification of the phrases that appear In a left to 
right progression In the surface structure of sentences. Were phrase 
segments to be identified for the reader, one of the demands of silent 
reading would presumably be removed. 

Ten previous studies were found in which comprehension was ^ 
measured following the silent reading of the same passages) in a 
standard format and a format which had been segmented for the 
reader. In haJf of the studies, it appeared to make no difference on 
comprehension which format was read. In the other half, differences 
. for certain groups of rnadtsr* were found and it was always the 
segmented format that was associated with better comprehension or 
faster reading. Only two of the studies involved younger readers, and 
it was argued that further study should be directed at the elementary 
school years in which the development of s habit of reading in 
phrases is hypothesized to take piece. 

. Procedure j. Forty-five achieving third grade readers. 15 to a cell, 
were randomly assigned to read three expository passagea in a 
standard format, a phrase f ormst and an antiphrase format An equal 
number of fourth graders were similarly assigned to a somewhat more 
difficult sal of passagea 

In ttwjtfvase format three typewritten spaces were left at phrase 
boundaries In the middle of s line. The end of each line of text also 
coincided with a phrase boundary. In the antiphrase format extrs 
spacing was used mid- line to interrupt phrases, and phrases at the 
end of a fine were dh/lded between two lines. 

Following the silent reading of a passage, the child recorded his 

recall of that passage. Tapes were transcribed and one point awarded 
for each proposition recalled .^ach child was also asked eight 
questions for each passage. . ... ^ Hw 

flesu/fs and Discussion. Comprehension scores of the children did 
not differ significantly whether they read the passages in the standard 
format phrase format or antiphrase format ., (Autho/'s abstract 
exceeds stipulated maximum length. Discontinued r>en> with 
permission of school) UMI «. 



THE EFFECT OF THE GLASS ANALYSIS TECHNIQUE FOR 
! DECODING WORDS ON READING AND SPELLING 

ACHIEVEMENT OF MO YEAR OLD REMEDIAL READERS 

Order No. 0A820QM4 

Bancs*, Euzassth Jusloa, Eo.D, T»e George Washington Univrsity. 
1982. 159pp. Chairperson: Ruth Irene Peterson 

The effectiveness of the Glass- Analysis procedure for decoding 
words was evaluated relative to growth in decoding ability, ability to 
read accurately and fluently, and spelling ability, One hundred eighty- 
four reading disabled children receive* Glass-Analysis training as a 
supplement to their bssal reading program, Hie results of the f tests 
support three major conclusions: (1) the Glass- Analyse training 
procedure is an effective technique for teaching reading disabled 
Children to decode words; (2) the Glass- Analysis procedure is highly 
affective in teaching spelling skills; and (3) both decoding and 
, spelling skills can be significantly Improved through insUuction which 
anmhasiia* the teaching of letter sound patterns. The Glasa- Analysis 
tracing procedure did not result In significant Improvement in reading 
accuracy and fluency as measured by fno Qrsy Ore/ flead/np Teaf 



•Thi* rmswch was compared with me ass/sfance of both a afafe 
and a/i Intsrnstlont scholsrsrrVp from me Oe/fa KsppM Qswmm 
Soc/ery. 



THE EFFECT OF TMREE INSTRUCTIONAL MODALITIES ON 
READING AND VOCABULARY COMPREHENSION OF DEAF 
CHILDREN <> rd " No - 0 A8202843 

Blako. Etwooo Uonaao, P*.D. Univrsity of Mary/and. 1981. 137pp. 
Supervisor Or^John E Splaine 

The purpose of this study was to determine if there are differential 
effects on reading and vocabulary comprehension of students 
due to interactions between the student's instructional modality ana 
the instructional media curriculum approach. 

The study was conducted to Investigate the following questions: 
(1) Will there be a significant difference in the level of reading 
comprehension of deaf students who are exposed to different 
instructional treatments? (2) WW there be a significant difference* 
the vocabulary comprehension of deaf students who are axpcseo to 
different instructional treatments? (3) Will there beed^ouyt 
difference in the level of reading comprer«n^n<^^^^ s 
result of the Interaction of Instructional modality? (4) Willthere be a 
significant difference In the vocabulary comprehension off deaf 
students ara result of the Interaction of a particular Instructional 
treatment and the students instructional modality? 

Four nuH hypotheses were tested in an effort to answer tne 
research questions. 

In this study. 120 school-age male and female subjects were used, 
ranulng In age from 8 years 4 months to 1 2 years 5 months, from a 
state residential school for the deaf In Virginia and a day school for 
the deaf in Illinois The subjects wye divided Into six treatment 
orouos. Each treatment group received 1 S mlnutee o# instruction per 
day for 10 weeks using specified Instructional materials and 

^"HireTtypee of Instruction were employed under signing and 
nonslgnlng conditione; (1) materials presented In st*>dvd 
textbooks. (2) the same materials preeented on fllmstripa wlth 
caotlona, and (3) the same materials presented on fllmstrtps without 
' captiona. Posttest data on criterion-referenced reading vocsbulary v 
«kJ reading comprehension measures taken from material being 
employed served as the dependent variable In the datatreatment 

Data were treated by analysis of covartance Pfoceduree In a 2x3 
design to analyze the Joint effects of Instructional modality and 
lr«tnjctional media curriculum approach. . _ # . 

Data accumulated in thla research rejected the major hypotheeea 
related to expected significant performance difference, stthe.01 
level, between sublects whose reading and vocabulwy growth is, 
impaired by deafness. The data did suggest that deaf children profit 
from both captioned fllmstripa under signing and nonslgnlng 
conditions. The instructional approach of preference In terms of 
measured reading comprehension and the vocabulary gain was 
captioned films with signing assistance. All three treatment groups, 
tort captioned, and noncaptloned showed measured ^'*ases under 
both the signed and nonslgned conditions. Clarity of the most 
Sniflcant a* therefore, most sensitive gains. " measured by the 
£Sent measure, in excess of the significant .01 level, became 
evttont under signing condition* In relation to reeding vo<^ulary. 
Srder both signed and noneigned <*<rt«™^™Wtorv* 
group performed significantly poorer than the captioned and textbook 

° r0 ?hJ major conclusion reached was that signing 
- with captioned films is the most effective instructional technique to 
facilitate reading comprehension and vocabulary acquisition. 

RecSrn^ formulated that focused on language skill 

development of the deaf learner through alternative Instructions! 
approeches, Including programmed instruction. 

A DESCRIPTION OF THE DEVELOPMENT OF STORYTELLING 
'COMPETENCE IN ED U CABLE MENTALLY RETARDED 
CHILDREN. AGES 7-10 Order No. DA8207572 

Brooks. Ellen Joy. Eo.D, Univrsity ot p%n nsytvtnis, 1981 * 301pp. 
Supervisor Or Brian Sutton-Smith 

The purpose of this exploratory study was to Investigate the 
development of storytelling competence in edu cable mentally 
retarded children, ages 7 through 10. over time. This development 
waa studied in relation to reading Improvement, related 
reading/language arts performances, and home and school inputs. 
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Nine educaWertTerrtalryretanJed children were studied for one 
school yttr. Primwy methodology Included caw study procedur ea 
snddeecripth/eanaiysieof the children* storlee. 

Storiee win coliMtttd approximalary twice a month. Aa the aim of 
the study was to locus on the way tha thlldren'e stories srose out of 
their home ml school situation, additional data wis kept concaming: 
(1) reading Irnprovement using ■ critarton-nsferenced md ■ norm- 
referenced measure; (2) varbal expression in sharing times; (3) pw- 
acting In drama sessions; (4) writtsn composing; and, (5) fraquancy 
tabulations of noma and school inputs. ___ t 

Tha major outcoma ol thla study was tha formulation of stepe in 
prenarrative development Tha Inquiry bagan with tha «*^™° n 
thai tha aariystagss of narraf rVedeveloprneirt would be atudlod in 
datail. but it soonbeceme apparant that tha ktoriee instead reflect 
prenerrel/ve development Tha formulation otyie stepe raaultad fr< 
inductive reasoning. 

Boyond tha discovery that naw asaaaamanta wars naadad to 
handle tha structures of narrativa in thaaa children, thara warn 
various othar outcomes. By far, tha moat educationally exciting 
outcoma was that as tha children bacama mora compttant in 
storytelling, thay ihowad an intareat ln\irrttJng their own stories, 

Recommendatione for future study inctudad: (1) replication with 
othar aamplee to determine applicability of tha prenarrative stops; 
(a) f urthar Investigation of tha relationship batwaan storytalUng and 
writtan composing; (3) investigation of tha expressive aspects of 

•arty storytaling; and, (4) further Investigation of the relationship 
between storytelling competence and home Inputs. 



A PSYCHOUNOUISTIC DESCRIPTION OF THE ORAL 
READING MISCUES OF STUDENTS LABELED 
-DEVELOPMENTAL READER" Order No. D A820537 1 

Busk, Bahsaha Jons, Ed.D. Univrstty of Mlstouri - Cokjmbl; 1961, 
25flpp. Supervisor Dorothy J. Watsen 

Tha present study describee and compares the oral reading 
behavior of 20 students identified as developmental readers, 
implications for corrective reading instruction are coneldered, 

Four boys and sixteen girls ranging in age from 12-2 to 14-5, 
enrolled in a class called Reading Lab, volunteered for the atudy. 
Students were selected for Reading Lab (developmental reading) on 
the basis 4 standardized reading testa, on which students had to 
score at leasjt^ix months below grade level. The.We/s on fleedmg Skilin 
Tear had bean used the previous year to ascertain students in need of 
cte vol omenta) instruction. 

The sjbiects' oral reading behavior was analyzed using the 
fleed/ng Altecue Invntory (Goodman and Burke, 1872). According to 
RMI proceduree, each subjects oral reading performance and story 
retelling was recorded on audio tape. Mac use, instances tn which the 
observed response differed from the expected response* were 
tfialyzed in terms of graphophonemic, syntactic and semantic 
characteristics. Retelling scores were used to rata comprehension. 

Tha specific questions explored in this study were: (1) Do the 
ecoree obtained on oral reading tasks provide predictive Information 
about the quality of the mtscuee generated during oral reading? 
(2) Do children with the highest comprehending scores also have the 
highest retelling scores? (3) What information do standardized 
reading tests provide about developmental readers? (5) Is 
"developments! reader" a valid construct? 

Tha results of the study ware as follows: (1) !.0. scores were 
various, ranging from 70 to 130. (2) Ten students labeled 
developmental reader used strategies similar to those of readers 
using somewhat effective reading strategies according to RAf/ 
criteria. Eight students were rated as highly effective readers and two 
as moderately effective readers. No one. ranked as an ineffective 
reader. (3) Moat subjects employed strategies similar to that of 
proficient readers except In the area bf graphophonemic Information. 
Subjects relied heavBy on graphophonemic Information at the 
expense of meaning, often appearing unwilling to expend em 
*td use their Intuitive knowledge of language to make senee of 1 
paaaagas they were reeding. (4) Further support for the 
peychollngurstic model of reading was provided by this study. (5) \ 
Only 2 outol 20 eubiectafft the category of developmental readeror ^ 
an of the meaeuree in the study. Thie reeearch Is unable to support the 
Sibsl or the grouping of students aa developmental readers and the 
O toa of ebfttty grouping was brought into question. 




The data suggest an instructional modei directed towird meaning 
rather than tha proeeesing of grephophon^rhic information, a 
program for readers built around whole-l^ngusge activities with the 
role of the school being that of providing large amounts of data from 
which students could develop symbol to sound generalizstions in ' 
much the same way that their oral language is learned. The reading 
activities would take place In a natural language context utilizing ' 
interesting and meaningful materials. Children would be encouraged 
to read extensively and the experience would be as rewarding and 

n^eaieningaapoaai^ 

recognition and word-attack skits should be reconsidered. 



AN INVESTIGATION OF THE REfOlriO ACHIEVEMENT GAINS 
OF 151 LEARNING DISABLED STUDENTS IN SECONDARY 
SCHOOLS DURING SELF-CONTAINED PLACEMENT 

Order No. 0120673 
Casis, Ma ay j ami Whjson, Ed J). Trie George Washington (/nrvent/ry, 
1081, U1pp. Chair perso n: Ruth Irene Peterson 

This study Investigated tha reading achievement gains o\161 
teeming disabled atudents In secondary schools during self- 
contained placement The schools were located in one area ol the 
Fairfax County Public School division in northern Virginia. WHh an 
increase in students being found eligible for services, the need of 
studying the program effecUveneea was important for decieion- 
making. 

The primary compariaon was made on student scores from 
pretests on thoeublasta of word identification, word attack, and 
passage comprehension of the Woodcock Reading Mastery Teats of 
the spring and fall of 1070 end postteats of the spring of 1060. 

The review of the literature thowed that the reading achievement 
of secondary LD students during self-contained placement had not 
been eaaeaeed. The review also showed confusion as to which 
students ware learning disabled and which were low achievers. 

The students ranged In age from 11 -a to KM, of I22maleeand 20 
females, with 129 classified as white and 22 as black. The primary 
academic deficit was reading. 

Selected characterietlcs of the serf-contained settings, teacher 
responses to two questionnaire* and the students were studied. 

Based on analysis of the data, using SPSS, the following 
conclusions were made: (1) Using t-tacts of mastery scores, the 
mean gaina on ail three eubteets were significant at .001 . (2) Students 
bused to settings did not make eignJflcarrtfy greater gains than 
students not bused. (3) Other factors of teacher experience, LD 
experience, reported teaching time, student monthe In LDSC. varbal 
to. and perceptual proceeelng deficit ware analyzed using multiple 
regreesions and found to be Insignificant in accounting for the 
variance above and beyond that explained by the preteets of word 
identification. 

Reco/nrnendaf/ofl*. For Secondary LD Serf-contained Programs: 
(1) Uee the data for further study, (2) Continue preteets for new 
students and aprtng postteats (3) Establish a comprahenaive reading 
program. (4) Assign teachers to teach reading or math. (5) Adapt 
course requirements. For Secondary General Education Program* 
(1) Administer atandardlzad reading tests. (2) Strengthen the reading 
program. (3) Reform the curriculum to provide for raadlng ^ 
proficiency. (4) Require epeciafizad training of teachers. (5) Adapt 
course requirements. \ 

Whether or not low-achieving students will learn to read will 
depend on all programs. 



PARA PROFESSIONAL UTILIZATION AND READING 
ACHIEVEMENT GAINS OF THIRD AND FOURTH GRADE 
COMPENSATORY EDUCATION STUDENTS . v 

Order No. DA8204JJ23 
Clav , Nathan«l, Jn., Ph.D. Trie University of Michigan, 1001, 167pp. 
Chairman: Frederick W* Bertolaet^ 

Purpose. The purpose of this study was to determine the 
relationship between paraprofeaaional utilization and the reading 
achievement gaina of third and fourth grade compensatory education 
students in an urban school district. 
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Mthddotogy. The primuy instrument uMd in this study was the 
Iowa Test of Basic SkiUa. This instrument was administered to two 
hundred fifty-four (254) third and fourth grade students who were 
divided into two classifications: (1) Target Group (A), and (2) Control 
Group (B). The Target Group consisted of one compensatory 
education classroom teacher, six teacher, aides and one hundred 
twenty-one(121) students. The Control Group composition was four 
compensatory education teachers and one hundred thirty-three (133) 
students. The Control Group had s different delivery system for 
intervention with the difference being no paraprofeasionel 
instructional assistance. The secondary instrument used in this study 
was the Interview Survey and Questionnaire, which was administered 
to eighty one (61) parents and twenty-one (21) staff members in the 
Target Group end eighty-one (61) parents and twenty-one (21) staff In 
the Control Group. 

The Hypothesee were analyzed by using the Fisher t-teet. Pearson 
r and Spearman Rank Order Correlation. 

Findings. The findings indicated that atudents who received both 
types of Instructions/ approach, consistently ochipved significant 
gams in reading scores as measured by the Iowa Test of Basic Skills. 
The instructional hours per student whether done by the prof eesional 
or paraprofeasional, indicated a positive, but not significant 
relationship relative to time-on- task. The low 8£S and eingie parent 
students wften compared to other students within the target 
population continued to show gains in reading improvement during 
, the two vesrs of the study. Parent and staff attitudes for the Target 
end Control Group were positive toward the instructions! program, 
which supports the opinion thst the more sctively involved s parent is 
in their child's education, the greeter the likelihood of higher « 
achievement and that positive attitudes on the part of teaches lead 
toward higher achievement expectations of students. 

faommmKtmlqto. n wee recornmended that school di*rict* 
develop ImtrucitorA 

p*aprofeee4onala where everyone including the psraprofeasional 
understands (he reeding goals and objective* for the school 
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CASE STUDIES OF THE EFFECT OP INTENSIVE RESJEDtAt^ 
INSTRUCTION UPON NON-READERS' ACADEMIC 
ACHIEVEMENT AND SOCIAL AND EMOTIONAL 
ADJUSTMENT Order No. DA82 10466 

Coots*, Fsaoi Mass. Eo.O, Temp/e UnrVers/fy, 1982. 1 071 pp. Major 
Adviser Or* Marjorie Seddon Johnson 

Fifteen students st the Temple Uborstory School, diagnosed i 
remedisJ resdere st the (^ginning reading stage, were studied^ 
the 1079*1080 academic year. Case studies were developed frj 
initial diagnosis, specific testing in the social and emotio 
consistent observstion of each activity in which they > 
and pos nesting of social and emotional adjustment, aci 
achievement and Intellectual capacity. Their instructions! \ 
were reviewed weekly to evaluate progress. Obaervstlons > 
shared with teachers, parents and therapists, and the acadd 
program and the approach to the Undent were altered > 
deemed necessary. 

Each case continued to present e unique set of factors throughout 
the school year. While similarities existed in the academic profiles of 
each student, even (his profile was unique end wss affected by the 
factors in the social, emotional and capacity areas present in each 




Group comparisons were made Initially end ef ter testing st the end 
of the first year. At the start of the year, ell students were at a 
readiness stage. They possessed virtually no sight vocabulary, few 
word analysis sklita and inadequate skills in reading comprehension 
at a pre- primer level, At the close of the year, all students had 
acquired a more adequate sight vocabulary and hsd Increased in their 
ability to analyze words in isotstion and in context. Instructional needa 
now ranged from pro-primer through second level. Increases were 
also noted In the area of Intellectual capacity particularly In the vacbal 
area, in the area of self concept there was no consistent pattern 
present after remediation, it was possible to note improvement or 
deterloretion for Individual subjects as wss also true of social and 
emotional factors, All fsctors and their Interactions were 
characteristic of an Indlvidusl and could best be used to understand 
a ldlviduaf. * < 
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THE EFFECT OF A READING PROGRAM UTILIZING 
SELECTED REA0ING PASSAGES ON READING 
ACHIEVEMENT AND READING ATTITUDE OF SEVENTH 
GRADE CORRECTIVE READERS Order No. 0A8203363 

CnomN, Rhm Awm, Eo.O, University of Alortferte, 1881 . 90pp. 
Director: Dawn C. Mayhew 

The researcher inyeatJgsted the effect of an experimental reading 
program utHidng selected reeding psssages on reading achievement 
and reading attitude of seventh grade corrective readers. Selected 
reading passages included literary selections thst reflected 
preedoleecent physical, emotional, or cognitive needs. Dsta also were 
obtained to determine if the experimental effects were moderated by * 
sex. 

*K An experimental pretest-posttest control group design structured 
(he study. Forty-six corrective readers were identified after 
admintotering the Nslson finding Skm Teat teve/ a Form 4 and the 
Eire* Aftttude Sce/es/Reed/rtg. The corrective male and female 
readers, respectively, were randomly assigned to one of two grouts In 
order to compare the effects of the axperlmentaJ reading program and 
the control reading program- a skills management reading program. 
The remaining noncorrectlve seventh grade readers were randomly 
assigned by sex to one of the two treatments. This reeutted In a total 
of aix heterogeneoua reeding groupe: three experimental and Wee 
control All groups received Instruction using one of the two methods 

t for 4x weeks. The groups were posttssted using the AWson fleed/ng 
Shin* Tell Lave/ % form 3 and the fsfea Attttutf Sca/ee/Keed/np. 

A factorial analysie qff variance with repeated measures provided 
the statistical basis to determine if the experimental reading program 
resulted In significant difference* In subjects' reeding achievement 
ml reeding attitude. A 2 x 2 factorial design was used to determine If 
the effects of the trestments were generaJizabie acroee eex or If the 
effects were specific to eex. The .05 level of probability wss used to 
desigrujfej^gniftcanco. 

Neiflftr the experimental nor the control group made significant 
gains In reading achievement The experimental females registered a 
gain In reading achievement but the analysis did not Indicate 
statistical significance. 

There were significant differences between reading attitude of the 
experimental and the control groups. There was a significant three- 
factor Interaction involving experimental /control x male/female x 
preteet/posttM* The experimental males demenstrsted s significant 
positive chaptjein reading attitude; the control malee demonstrated a 
stgnificanfoecrease. The experiments! females demonstrated a 
modest po^tive nUding attitude change, but the analysis did not 
indicate statistical significance. 

The experimental reading program provided an effective method 
. for promoting positive reading attitude in corrective preadoiescent 
readers. The program was more effective for males than for f emalee. 

AN INVESTIGATION OF THE ETIOLOGY OF DYSLEXIA 

Order No. 0A621 2516 
Dausm. FftAMK T*. Pm,0. Untwrstty ot Washington, 1081. 01pp. 
Chairperson: Professor Merle Meecham 

This study examines the relationship of certain cognitive 
characteristics of reading disabled children sttendlng public schools 
to their reading problems and explores the efficacy of an error 
analysis system iri providing direction for research. 

, The subjects were-46 third grade atudents from special remedial 
classes and 20 third grade students with no academic problems. 
There wes not s atatisticslry significant difference between mean 
FSlQe for special and regular classroom students. 

Three hypotheses relating to reading disability were examined, in 
one hypothesis the idea that word finding probfeme have a large rbia 
in reading disability waa explored. Word Finding proficiency did 
differentiate good readers from poor readers in terms of group mesne 
but did not correlate highly with reeding achievement. Another 
hypothesis stated that nonllngulstlc visual prpceeelng problems 
mediate letter reversals In resding. Nonllngulstlc and easily reversed 
stimuli were preeented to subject* and reversal errors recorded. 
Group means significantly differentiated good readers from poor 
mmiorn but had a very small correlation with reversal errors during 
resding. The lest hypothesis stated that subclinical arrJculatory 
deficits led to resding disability by making blending difficult 
Proficiency in the Imitation of articuiatory stimuli was correlated with 
blending skill and a small correlation found. It was concluded thst the 
dsta generated concerning the hypotheses tended not to confirm * 
them. The data also iltustrsted the problems of seeking the etiology of 
resding disability In group mean dHferencee between good and poor 
readsrs. 



The error analysis systsm was devised to seek mathematically 
independent groupings of srrois wNch needing disabled chHdrsn 
make. Two independent error grouping emerged. However, since ons 
grouping consisted of s single rsiatively infroqusnl error typs, tht 
mtor analytfs systsm was adludgad to bo of Nttis practical Importanco 
in guiding research. 

A post-hoc examlhation of ths data suggested that the dyslexic 
children had ths constituent ixitta necesssry to dscodi words but 
could not utifixe these skills simultaneously. 



A COMPARISON OF THE QUALITATIVE AND RETELLING 
PERFORMANCES OF LEARNING DISABLED MIDDLE SCHOOL 
STUDENTS WHILE READING EXPOSITORY PASSAGES 
UNDER THREE CONDITIONS Order No. 8202607 

"OtNoais. AuxANocs Jamcs. Ep.D. University of Northern Colorado, 
196% 156pp. m . 

Purpos; Tne oral reading behavior of learning disabled students 
as they reed expository passages orally, orally with oral preparation, <- 
and orally with silent preparation. waa exsmined In this study. 

Procedure, DstS for this investigation were cojlected duHng 
March. 1061 1 The Reading Miscue Inventory was used to test 32 
learning d babied middle school students between the sges of 12 and 
16. who were functioning on a fourth* grade reading level. Testing 
procedures were ss foOows: (1) First session: Subjects were required 
to read an expository pasaage orfcfly, and then "retell. " (2) Second 1 
session: Subject were required to read a second expository passage 
orally with oral preparation, and the "retell." (3) Third session: 
Subjects were required to read a third expository passage orally, with , 
silent preparation, and then "retell"* 

Analysis of Oaf a. The first SO miscues generated by each of the 
subjects for the three reading conditions were qualitatively analyzed 
for: dialect. Intonation, graphic similarity, sound similarity, 
grammatical function, comprehension, and grammatical 

relationships, Retelling scores were also analyzed. Nine one-way 
analyses of variance for repeated measures were used to test for 
significant differences among the reading conditions. The .01 alpha 
level was used 

Conclusions, Conclusions related to literal and inferential 
comprehension: (i) Both oral and Silent preparation before oral 
reading resulted in higher literal comprehension scores, (2) Neither 
oral nor silent preparation before oral reeding resulted in any higher; 
inferential comprehension scores than solely oral reading, (3) No 
significant differences were found between oral or silent preparation 
before oral reading on literal or inferential comprehension, 

Conclusion^ retsted to qualitative miscue analysis! (1) Oral 
preparation before oral reading, when compared to solely oral 
p reading, resulted In higher quality miscues In five out of seven 
categories. (2) Silent preparation before oral reading, when 
compared to solely oral reading, resulted in higher quality miscues in 
three out of seven categories. (3) No differences were found between 
oral or silent preparation before oral reading in any of the seven 
miscue categories. 



ACADEMIC LEARNING TIME OF SPECIAL NEEDS AND 
NONSPECIAL NEEDS SECONDARY STUDENTS IN ENGLISH, 
' HOME ECONOMICS, MATHEMATICS, AND SOCIAL STUDIES 

Order No. D A 62 1031 5 
Otoos, Jacousuns Casou Eo.D. University of Msssschuss rfa, 1062. 
143pp. Olrector Professor Arthur W. Eve 

This dsscriptive-analytic study was designed to compare the 
Academic Learning Time (ALT) of mainstreamed special needs and 
nonspeclal needs studsnts in secondary English. U.S. History, 
Maiherqjriica, and Home Economics classes ttonspeclal needs 
studsnts were observed 136 times, and 1 25 obitrvations were made 
? # o* special needs students. The special needs students who 
' participated in this study represented three of the five Chapter 766 
(Massachusetts law) program prototypes (502.1s. 502,2s, 502.3s). The 



ALT observation instrument Included the four major categories of 
Setting (overall tsaching style in the learning environment), Contort 
(Genera/ refers to generic acta which occur In all teaching situations, 
while Sutfect Indicates specific subject matter-related content), . 
Learner Move (how the student under observation Is engaged or not 
engaged with the planned learning activities), and Dimcutty LeveJ 
(degree of success in accomplishing learning tasks). Students wore 
randomly selected for observation, and neither students nor teachers 
were aware of who or what behaviors were being coded. Raw data 
from the time-aampied observation coding; sheets were analyzed by 
an adaptation of an existing SPSS computer program and were 
reponsd In percentages. Reeulta Indicated that afl fourtaaxhers 
provided almost equal opportunities to learn for both special needs 
and nonspedal needa students, when ail three special needs 
prototypes were combined. When percentsge dsta were analyzed by 
prototype grouping (502.1. 5012, 5013). however, some stronger 
differences appoared in Seff/ng and Learner Move categorise. 
Analysis with the two fsmaJe teachers grouped together versus the 
two male teachers combined produced negligible differencee along 
most ALT dimensions. The final analysis involved profllse of Individual 
teachers. The profiles showed close similarities between nonspeclal 
needs and special neeeds (combined) students, but marked 
differences were found among the separate special needa prototypea, 
a finding mirroring the results found with all four teachers combined. 
While no conclusions genoralizable to wider populations can be 
drswn from this descriptive analysis, it seems safe to stats that all 
students in these f our teachers* cissses, whether they were classified 
aahsvingspecielneedsor r*>t were tfven nearly equivalent 
opportunitiee to learn, as measured by the Academic Learning Time 
(ALT) observation Instrument 



AN INVESTIGATION OF VARIABLES USED TO PREDICT 
GAIN SCORES IN TITLE I READING PROGRAMS 



Order No, 01 20105 



Elliott, Joan B. f D.Ed, The Permey/van/a Sfafe Univrsity , 1081. 
,147pp. Adviser Eunice N. Askov 



The purpose of the study was to identify varieblea which were 
sedated with growth fn reading achievement as determined^ 
. Norms! Curve Equivalent (NCE) gain scores. The population in 
fourth grade studsnts in Pennsylvania participating in Title I Reading 
, Programs In 50 selected school districts having student populations 
over ISO in the public schools who^used the 1965 Gataa MacGinttie 
Reading Test, " # 

Stepwise Multiple Linear Regression Analysis was the statistical 
technique employed. The results of the study Wed In order of their 
y significance as selected by ONREG are as folqwf : (1) School 

districts with fewer boys showed significant gains in NCE scores st 
the .05 level of confidence; (2) School districts involved in the Title i 
Program for a fewer number of weeka showed higher NCE gain 
scores; (3) Metropolitan, other then center city students, displayed 
aignlflcant gains over nonmetropolitan community studsnts in NC£ 
gain scores; (4) Per pupil expenditure appeared to contribute to the 
amount of variance in NCE gain scores; (5) School districts 
employing more aides showed lower NCE gain scores; (0) The years 
of tsaching experience as a Reading Specialist did not contribute 
significantly to higher gain scores; (7) The larger the number of 
. students psr Reeding Specialist the higher the NCE gain score; 
(6) The number of specialists utilized in the program appeared to 
make no difference In the gain scores. 

Since boys cannot be eliminated from the Title I Program, the data 
were run without the percentage of boys to determine whether other 
variables contribute^ significantly to higher gain scores. An analysis 
of these daur revealed that type of residence sres contributed to 
higher gain scores, 
v It must be concluded that other variables not selected for this 
investigations must be Influencing NCE gain scores. Although these 
variables were significantly related to achievement gains in many 
studies, other variables that could be manipulated to produce higher 

gam scores were not discovered. However, this study revealed that 
the fewer the aides, the higher the gain scores, Districts with fewer 
weeks in the progrsm had higher gain scores, but this waa believed to 
be related to the times st which the pretests and posttssts were given. 
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THE IMPACT OF PUBLIC LAW 94-142 ON A SPEECH AND 
LANGUAGE PROGRAM: A MODEL FOR IMPLEMENTATION 

Order No. DAS205816 
Feu*. Elam A.. Eo.D. George Peebody Cofltge for 7eec/>tre of 
VanderbOr Un/versfty, 1901. 151pp. Major Professor Donald Lusder 

Purpose. The purpose of this research protect was to develop an 
Stternative ipMch and language delivery system model thst would 
bettor sorvs the Fairfax County School Systsm clinicians in 
supporting the purpoaaa of PL 04- 142. whBe providing maximum 
planning gnd therapy time. The research plan included a rtviaw of 
currant literature, a survey of sp ee ch and language cttniciane in the 
county, and comments on the proposed model by a panel of experts/ 

The literature reflects an historical and growing concern in this 
country to provide an education for handicapped children that 
paraMs as much as potable that provided nonhandteapped children. 
This conw> culminated in me passage of PL 94-142. The review also 
revealed a number of strategies and models to efficiently manage 
implementation of laws designed to benefit the handicapped. While all 
of these models have served as useful building blocks for the effective 
defivery of special education services, I We in the way of 
comprehensive solutions to time conflicts involved in Implementing 
PL 94- 142 for speech and language program was found. - 9 

The survey was designed to elicit information on clinicians' 
backgrounds, their modes of delivering therapy, time utUlxatton prior . 
to and since implementation of PL 94-142. caseload size, and staff 
invotvemanL The eurvey also provided an opportunity for the 
clinician* to make auggestione for cheng^i In the current speech end 
language program. 

Findings and Conciuthn*. Respondents to the survey indicated 
that caseload ratioe are too large; that the quality, and to a leaeer 
degree, ma quantity of the therapy administered is affected by 
competing demarxls; and that time needed to satisfy competing 
demand* f requentty comae from time formerly reserved for planning. 
Most respor^Jents attributed the lose of therapy time directly to 
administrative and clerical functions related to requirements of the 
law. The respondents also acknowledged an Increased interaction In 
the other professional siafl persona as s major time consumer. The 
respondents favored some form of relief from administrative tasks snd 
a desire for more therapy and planning time. 

The study highlighted some of the unintended negative impacts of 
PL 94- 142 on speech and language programs; the need to devise a 
delivery system model that allows for compliance, arid suggests eh 
alternative for the present system which focuses on providing s high 
qusiity of apeech and language services. 
- The model was planned around maximizing the use of trained 
speech and language clinicians In functions thst require their skills In 
correcting communication disorders. The model redefined, where 
appropriate, the responsibilities of clinicians, their supervisors, snd 
adminfctrat^rs; realigned caseload assignments; snd designated s 
variety of techniquee for efficiently using time and personnel 
resources in the delivery of service to children with apeech and 
language impairments. 

CAN READING ACHIEVEMENT TRAINING IMPROVE THE 
PERFORMANCE OF A POOR REAPER? •* 

Order No. 0A62 10407 
Quck, FlomnCS Wolfson. Eo.D. femp/e Unl versify. 1982L 137pp. 
Major Adviser Elliott SeH 

The purpose of thia study was to daaign, Implement, and test a 
Reading Achievement Training Program aimed at changing the 
attitudes feelings, and behaviors of low-achieving children towards 
reading. Tha program, based on David C McCleiland'a concept of a 
motive as a broadly generalized associative network of ideas, adapted 
hie twelve-step change structure to increase achievement motivation 
so as to specifically increase reading achievement motivation. 
Educational techniquee and atrateglee were used to expand the 
number of cues and stimuli to which the need for rodlng 
achievement was tied within the individual. The program was t 
evaluated by examining its effects on the reading perf ormsncee of me 
children. 

The study was implemented with a class of seventeen low- 
achieving fifth and sixth grsders in the School District of Philadelphia. 
Two other claasse. which served as control group*, did not receive 
any of the special training. One of theee daises hid been previously 
O >y thie Investigator and the other was taught by another 
FRIT kt the same achooi.AU three ciaaaee were part of the 
LS&L y*fundad Philadelphia Benchmark Program for low-achieving 
cWWifn. 



Daily forty-five minute sessions were conducted by this 
investigator for ten weeks to teach the children how to think more 
about becoming better readers, how to be more selective in choosing 
their books, how to set more chsllenglng reading goals, how to And 
more opporturvtiee to read, how to take more personal responsibility 
for reaching their reading goals, and how to ask for regular feedback 
so that they could keep track of their progress. An additional ten 
weeks was allowed for further Internalization of the reading 
achievement motive and continued observations. 

A one-way analysis of variance was used on three statistical 
measures to evaluate the effects of the Reading Achievement Training 
Program on the reading p^rf ormsncee of the children. , . , (Author*e ' 
abstract exceeds stipulsted maximum length. Discontinued here with 
permission of school) UMI 



P.A.C.A.: PARENTS AS CHANGE AGENTS FOR CHILDREN 
WITH READING PROBLEMS Order No. DA82OT4O0 

Herman, FlosehcsBhown. Ph.D. Ss/nf Louis (Mversfry. 1081. P4pp. 

The P.A.C.A. program, Parents as Change Agents for Children 
with Reading Problems, wss designed to actively involve parents in 
their children's success in the feeding process at home In order to 
strengthen and reinf orce skills in resdino$tafter student motivetion. 
Interest in school and a posittve^chool^oife relationship. 
" The targeted populations are thoasffi grades two and three and 
scored below the 50th percentile rar^Rreadlng comprehension on 
any stsndsrdlzed achievement test given by the particular school and 
teacher's lodgement The participants in this protect came from five 
' Public and two Parochial schools of a small urban community in 
Illinois- There were th|rty-two children and parents who participated In 
the program, 

The P, AC. A program consisted of three component parts: the , 
child, parent and teacher, The unique feature is that parent and chad 
attended class together and learned and practiced together 
Immediately after instruction under the supervision of the faciliator. 
Parents sgreed to tutor their child s minimum of fifteen minutes four , 
evenings a week at home. Teachers of the participating students were 
encouraged to take part as observers so thst they may strengthen . 
their skills and gain a better undersunding of the dissbied reader* 

Program Osslgn, There were two sessions each lasting ten weeks 
with a lapse (delayed time) of six weeks due to holidays and inclement 
weather, Each session wss held st the same centralized elementary 
school every Monday evening from 6:30 • 8.30 P.M f The students were 
divided into two sections. Each section lasted for one hour, , 
Assignment to the groups was made based upon the results from the 
Gates MscQInitie Reading Test, Phonics and Spelling Assesament 
Tests, A contrsct was signed by psrenta snd students to attend twenty 
weeks to insure significant Improvement and growth in their reading, 
skills, p 

The reading program consisted of s multi-sensory approach using 
the visual, sudltory, kinesthetic motor (VAK-m) channeia In 
assodstion with each other, 

A wide variety of instructions! materials was made available to 
parent/child teams to use during their home tutorial sessions. Some 
of these materials are; Sulllvsn't Programmed Readers; 
Comprehension Make and Take Activities - Gsmes; Dolch Sight Work 
List; Barnell Loft Skill Books; New Practice Readers; Phonics 
Learning Packets (produced by faciliator), 

When the second session stsrted in Msrch< the continuing snd 
new students were separeted for compsrison purposes, Both groups 
were given the Gates MacGinltle Reading Test again. The new group 
was given the Phonics and Spelling Assessment tests to determine 
their needs. 

Prior to the tenth week in esch session, post-tests were given to 
evaluate the student's growth. A conference wss held with el! parties 
to discuss the results snd any problems thst msy hsve occurred 
during the home tutorisl seesions or in school, 

Parents were asked to respond to a questionnaire to gain their 
Input about the program. Also, they kept s daily log of the work 
completed during their home sessions which they turned in weekly. 
* Conclusions. A t test st the 0.05 level revealed iupeiior gain by the 
twenty week students than the ten week students. 

The dSieyed time of six weeks did not alter the progress of the 
continuing students, Gain was apparent after more than ten weeks 
among those who continued, but significant gain was not sppsrent 
after ten weeks. 
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Although there was no significant gain between the pre- and post- 
teat of Btudents who were in the program for ten weefcrf, soma 
individuals showed better than a year 4 a growth. 

There was significant difference in the performance of those 
students with parents who were strong participants In the program 
compared with those students whose parents were weak participants 
in the program. 



THE RELATIVE EFFECTIVENESS OF SELECT TELEVISION 
PRODUCTION TECHNIQUES ON THE ATTENTION AND 
COMPREHENSION OF LEARNING DISABLED CHILDREN 

"Order No. 0129306 
Hbx, to* JOMMtOM, Eo.O. Un/ver*/fy of Virginia 1061 167pp.. 

Seventeen girls and nfnety-eeven J>c^ clejatfled^ learning 
dfcabied were randomly selected by ctese and ranctarnry assigned to 
eaper irrt entalAnd control groups In two chronological age categories 
lo view te»evl^tfH>rograma. The experlrnental group viewed a nine- 
minute television science program containing five talevtaton 
production techniques and flat pictures while the control group 
viewed a rtlneHminuia television science program containing flat 
pictures. The objectives of the eciem* progn^ were identicsJ, One 
* depend e nt variable was on- TV set eye contact The second 
dependent variable was taowtedge of science concepts. The 
independent variable was the vsrious television prediction 
techniques. 

Twenty-four separate one-way anaiysaa of variance (TV program) 
revealed that (a) the older experimental group scored higher than the 
otter control group on the luiowiedge measure, (o) the younger 
experimental group scored higher thsn the younger control group on 
the knowledge measure, (c) the older eMperimental group scored 
higher on on TV set eye contacts than the older control group, and 
(tf) the younger experimental group scored higher on on-TV set eye 
contacts than the younger control group. Pearson correlations 
revealed that attention (on~TV set eye contact) was related to 
knowledge. 



THE EFFECT OF SIMULTANEOUS AND SUCCESSIVE WORD 
PROCESSING STRATEGIES ON THE READING 
RECOGNITION, SPELLING, AND SUCCESSIVE COGNITIVE 
PROCESSING OF ELEMENTARY SCHOOL LEARNING; 
DISABLED STUDENTS DEFICIENT IN SUCCESSIVE 
COONiTIVe PROCESSING Order No, DA8203M7 

HoaeY, KtHMtT* LasTms, PH.D. OWeriome Siafe uVr/veretfy, 1981. 
125pp. Adviser: Paul G, Ward 

Scope and Method of rhe Study. This study examined the effects of 
three types of teaching strategies on five dependent variables/The 
three types of teaching strategies consisted of a slmuifrfou* wordi 
processing strategy* s successive word processing strategy, end a 
combination of the simultaneous and successive word processing 
strategies. The five dependent variables were successive cognitive 
processing, reeding recognition of simulated words, spelling of 
simulated words, reading recognition of English words, and spelling 
of English words, Children receiving help in learning disability 
resource rooms were evaluated with the Visual Aural Digit Span 
(VADS) Test. A total of 3d students, sges 8-12, who scored at or below 
the 25th percentile oh the Total score of the VADS were selected to 
be included fafy* atudy and were randomly assigned to one of three 
groups; a simultaneous teaching strstegy group (n - 10), s 
successive teaching strstegy group (n * 10), and a combined 
teaching strategy group (n • 10), Prior to the teaching strategy 
Intervention, aS the students were also evaluated on their reeding 
recognition and spelling of a list of 60 simulated words, and their 
reading recognition and spelling of a list of 50 English words* Each 
group received the appropriate video -t sped teaching Intervention 
strstegy ones a dsy (approximately 10 mlnutea>rfor two weeks using 
simulated words. On mm first twp^sys following the completion of the 
teaching intarventiorv ail the students were reevaluated on the five 
de'pendeVtf variables, and then one week later were sgsin evaluated 
on the five dependent variables. The atudy was a double blind study m 
thst neither the teachers nor students were Informed of the expected 
outcomes, and the examiner was not Informed of the leeching 
uretegy to which ths studente belonged Each of the five dependent s 
O in was analyzed with a Spilt- Plot Factorial ANOVA design thst 
tied of three treatment groups snd three rapssted measures. 
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Findings and Coric/uatons, The findings of the present study 
* indicated thst (a) the successive teaching strstegy had a significant 
effect on successive cognitive processing* simuisted word reading, 
simuisted word spelling, and English word reading, which was also 
greater than the effect of the other two teaching strategies; (b) the 
combined teaching strstegy had a significant effect on successive * 
< cognitive processing, simuisted word reading, and simulated word 
spelling, which was less than the effect of the successive leeching 
* strstegy, but more thsn the effect of ti>e simuiurwus leeching 
strategic) the sJmuitsneous leeching strategy had a significant 
effect on simulated word reading and English word reading* (d) the , 
difference between the three teaching strategies increased with each 
assessment period: (e) as the testing tasks required, more 
transference snd generalization of skills learned in the teschmg 
intervention, the differences between the three groups became * 
smaller and less corlatstant, intervention strategy was not sufficient 
for the occurrence ol lull transference of skirts iwoed in the 
intervention strategy, An extended period of time using the three 
leeching strategies might have produced a differential teaching 
strategy transference effect, " ■•-/* 

While the present research demonstrated the effectiveness of a 
successive teaching strstegy lor modifying successive cognitive 
processing, simulated word reading, simulated word ^ll.ng and 
Sigiish WoVd reading of this group of toAMifl 
successive cognitive processing), generajfeat.on of treatment ejects 
^English speUmg wss not found, in gerjflraMhe finding regarding 
successive cognitive processing is con#rten! with research, K< 
Indicating that successive cognitive processing is amenable to 
modification, The success of the combined teaching strategy 
appeared to be largely the result of the ^"^^^M^f ™ 
svategy. However, the present study ratses the POSslbH^tMa 
combined teaching strategy may have a less than posi rve effect on 
the generalization and transference of sfcMv **P mey to* to 
confusion concerning the appropriate strategy to use for a given task, 

THE EFFECT OF SUMMER RECESS ON THE -RETENTION OF 
READING AND MATHEMATICS ACHIEVEMENT FOR THIRD- 
GRADE AND FIFTH-GRADE STUDENTS IN A 
COMPENSATORY EDUCATION PROGRAM 

Order No* 0A82O8407 

Jensen* Jotci Stovall, Eo.D, Mamph/s Stat* UrirVers/ry, 1981* 97pp< 
Major Professor; Or. Leila M, Acklen 

The purpose of this study was to Investigate ttMl change in reading 
and I mathematics achievement over the summer re£ess, 

The study was based on the achievement scores of 394 studeniatrr - 
grades three and five enrolled in a Title I Compensatory Program 
called "Program on Problem* Solving Skills* (POPS). The overall null 
hypothesis was thai H there is no significant differ fin ce In reading snd 
mathematics achievement test scores from spring to fail for the 
composite group of third' grade and fif iivgrade students In a * 
compemktory education program/ Other hypotheses were 
formuAtoo to test for differences on the following »ariabiea; se* ? 
gradevlevels of instruct Ion f levels of achiev emenL and years in 
compensatory education. 

ores in the form of grade equivalences from the California 
AcN^em#ht Tests administered in the spring and fall of 1980 were 
anaiyred on subtest topics of vocabulary* comprehension* total 
reading, computations concepts and application* and total 
mathematics. 

Statistical procedures used were Meats and one*way Analyses of 
Variance. The 01 level of significance was used to reject the null 
hypotheses, 

Results were as follows; (1) There were no significant differences 
between means for the spring and fall scores on vocabulary 
comprehension, total reading, and mathematics concepts and 
application for the composite group of third grade and fifth grade 
students, (2) There were ho significant differences between means 
for spring and fall for third versus fifth graders in cbmpehension* 
computation, concepts and application, and totaj mathematics. 

(3) There were significant differences between males and females on 
mathematics computation and total mathematics scores only. 

(4) Students instructed on various levels showed significant mean 
differences for vocabulary and total reading.: (5) Mean scores for* 
groups classified as low- achieving, medium* achieving, and high' 
achieving students revealed significant differences on all six variables 
tested, (6) No significant differences In means were found between- 
students new to compensatory education and those who were already 
in the program. (7) A compoeJte score based on total reading and 

1 'jtotal mathematlca revealed no significant differences in reading and 
i. ^wmathematica achievement over the summer vacation, 



AN INVESTIGATION OF THE USE OP THE LINGUISTIC 
SATURATION APPROACH TO READING IN TWO REMEDIAL 
ELEVENTH-GRADE AMERICAN HISTORY CLASSES 

OrderNo.DA8206173 
Kelly, Paul Eldct, Eo.D. Unhsrsity of Northern Colorado, 1961. 
144pp. 

The purpose of this study was to investigate the use of the 
linguistic saturation approach, a form of repeated readings, in two 
eleventh-grade American history classes. Since the study was^ 
exploratory in nature, the design used was a modified case study 
approach. 

The subjects in this study were students reading at or below the 
7.0 grade level as determined by their scores on the Gates-MacGlnltla 
Reading Tests, Second Edition. The 7.0 reading grade level was two 
grade levels below the readability of the American history textbook 
used in the classes. 

Thirty-one students attended orw^of the two experimental classes 
during the first five days of the study. Two students quit school shortly 
thereafter. Eleven students were found to be reading at or below thja 
7.0 grade level. Four of these students were later dropped from the 
' experimental population because they were absent 20 percent or 
morfe of the class periods during which the technique of linguistic 
saturation was used. The final population was composed of seven 
students. • 

Five hypotheses were established by the investigator (1) The 
students who used Jhe linguistic saturation technique will exhibit an 
increase in their fluency as indicated by their oral reading rate. 
(2) The students who used the linguistic saturation technique will 
exhibit a decrease in their number of word recognition errors. )3) The ; 
students who used the linguistic saturation techrique will develop a 
largisr sight vocabulary. (4) The students who usohhe linguistic 
salutation technique will improve their comprehension skills. (5) The 
students who used the linguistic saturation technique will increase 
their enjoyment of and positive attitude toward reading. 
To accept hypothesis one, the mean oral reading rate of the 

' . students had to be at least .33 of a standard deviation above the 
baseline mean oral reading rate of the students. To> accept hypothesis 
twb, the mean number of word recognition ^^rrorsof»the students at 
thexofKtusion of the study had to beat least .33 of a standard 
deviation below the baseline mean number of wont recognition ...... 

'. errors. To accept hypothesis three, the mean grade level of the 
students on tte vocabulary subtest of tr^ 
Tests had to increase by at least .25 yeprs between pre- and post- 
testing. To accept hypothecs four, the mean grade level of the 
students on the comprehension subtest of the Gates-MacGinitie test 
had to have increased by at least .25 years between pre- and post- 
testing. To accept hypothesis five, the mean post-test score on the * 
Estes scale, A Seals To Measure Attitudes Toward Reading, had to, 
have increased by at least .33 of a standard deviation above the mean 
pre- test score on the same instrument 

At the conclusion of the study, ail hypotheses except number four 
were accepted. The following conclusions were reached: (1) The use 
of the linguistic saturation reading approach helps improve the ^ 
fluency of remedial students. (2) Some remedial students using the 
technique of linguistic-saturation required repeated practice readings 
to obtain a minimum degree of fluency. (3) The use of the linguistic 
saturation reading approach allowed remedial students to progress at 
a inorrrial rate of development in reading as indicated by measures of 
overall reading gain. (4) The use of the linguistic saturation reading 
approach helped improve the s ight vocabulary of remedial students. 
(5) The use of the linguistic saturation approach did not help improve 
the comprehension skills of remedial students. (6) The use of the 
linguistic saturation approach helped improve the attitude toward 
reading of remedial students. 



Neither locus of control nor reading attitude have been found to be 
consistently significantly correlated with school achievement 
Therefore, we cannot assume that students in a reading program 
which has reading achievement as its primary goal are improving in 
their reading attitudes and the amount of control they feel reading 
enables them to have over their own lives. 

To operational locus of control and reading attitude the 
Nowicki-Strickland Locus of Control Scale (NSLCS) and the \ 
Mikulecky Behavioral Reading Attitude Measure (MBRAM) were \ 
administered to 1,000 ninth grade poor readers. All subjects were 
classified as poor readers on the basis of their scores on the 
California Achievement Test. 

T-tests were performed to compare the locus of control and 
reading attitude scores in this sample to those of normative samples. 
Correlation coefficients were derived fro the NSLCS and the MBRAM, 
and for each of four factors of the NSLCS which were identified by a 
factor analysis and the MBRAM. Each of these analyses was 
performed and reported separately for males, females, and the total 
group. 

The data analysis resulted in three major conclusions: (1 ) The 
mean score of the reading attitude measure for poor readers was not 
significantly different from that of normal readers. This leads to the 
conclusion that poor readers do not have a lower reading attitude 
than normal readers. (2) The mean score of the locus of control 
measure for male poor readers wjis not significantly different than 
male normal, readers, this leads to the conclusion that male poor 
readers do not feel they have less control over their lives than male 
normal readers. (3) There isa small, but statistically significant and 
consistent relationship between reading attitude and locus of control. 
The fad^r entitled, "Helplessness and Lack of Control Particularly 
Over Aversive Events" .correlated significantly with a low reading 
... attitude in all threecorrejations from factor analyses performed on 
males, females, and total proup scores? The factor entitled, "School 
Achievement Behavio/" correlated significantly with a Ipw reading - 
attitude in two correlations from, factor analyses done on females and 
total group scores. 

The data analysis resulted in two minor conclusions: (1) The 
mean stfore of the readfhg attitude measure*! or female poor readers ■ 
was significantly higher than the mean score of the reading attitude 
measure for male poor readers. This leads to the conclusion that 
female poor readers have a better reading attitude than male poor 
readers. (2) The mean score of the locus of control measure for 
female poor readers was significantly higher than the mean of the 
locus of control scores of male poor readers. This leads to the 
conclusion that female poor readers are more external in their beliefs 
about their source^ of control than male poor readers. 



AN EXAMINATION OF PHORIA PROBLEMS, READING 
PROBLEMS AND^THE EFFECTS OF VISION TRAINING 
7 \ Order No. 81 24531 

Kline, Kathleen Falcon, Ph.D. Temple University, 1981. 157pp. 
Adviser Glen E. Snelbecker 



LOCUS OF CONTROL AND READING ATTITUDE IN NINTH 
GRADE POOR READERS Order No: 8200884 

Kletzin^, Kahen Manic, Eo.D. Indiana University. 1981. 137pp. V 
Chairman: Or. Jerome Harste 

This study focused upon locus of control and reading attitude and 
the interaction of these two variables in a sample of poor readers. 
There were two specific concerns In this study. The firsfwaalo— 
research whether there is a*difference in locus of control and reading 
attitude scores between a sample of poor readers and a sample of 
r y J readers. The second was to research whether an external 
h K 1 L * control score would accompany a low reading attitude score 
•MMffl tether an Internal locus of control score would accompany a 
r^readir* attitude score. 
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In phase two 15 esophorics and 5 exophorics were randomly 
assigned to the experimental group. Also, 15 eso phones and 5 
exophorics were randomly assigned^ the control group. The 
experimental group received vision training 15 minutes each school 
day for 16 weeks. The control groupiJid not receive any vision 
Mining. Followingihe 16 weeks all esophorics and exophorics were 
given an eye exroto determine fusion status. On the resulting data a 
2X2 analysts of bovariancewas done. 

In phase three tye 30 esojihorics, 10 exophorics and 40 students 
without phoria problems were given the Ourrell Analysts of Reading 
Difficulty. In the first part a 2 X 2 multivariate analysis of covariance x 
was done to determine the effects of vision training on reading. In the 
. second part a one-way multivariate analysis of covariance was done 
on the data of trained esophorics, trained exophorics, and the 
individuals without phoria problems to determine whether these 
groups differed in any areas of reading performance. 

Results, From phase one it was found that esophorics differed 
significantly from students Without phoria in the four reading 
performance areas. The exophorics differed significantly from 
students without phoria in the four reading performance areas. That 
is, both phoric groups were less efficient in reading than the students 
^ without phoria problems. Also it was found that the esophorics and 
exophorics did not differ significantly in the reading performance 
areas. 

*Phas4 two findings indicated that vision training had significant 
effects on vision problems of phoria. The fusion states erf vision 
trained'fesophorics and exophorics improved. 

From tne first part of phase three it was found that vision training 
had significant effect on specific reading performance areas. Both the 
vision trained esophorics and exophorics experienced significant 
improvements in the areas of sight mistakes and eye- voice span. 
Neither of the trained groups experienced improvement in silent 
reading comprehension or oral reading comprehension. 

The last part of phase three indicated that trained esophorics were 
performing as well as jtudents without phoria problems in the two 
specific areas of sight mistake^and eye-voice span. The trained 
exophorics did not perform as well as the students without phoria 
problems in these areas. Also neither of the vision trained groups 
/jwrformed as wel l as studen t s w i thou t phoria problems in tho ar e as of - 
silent reading comprehension or oral reading comprehension . 

INVESTIGATION OF VARIABLES ASSOCIATED WITH THE 
READING ABILITIES OF EIGHTY -NINE SECONDARY DEAF 
STUDENTS Order No. 8202715 

Morrison. Marcia Mary, Eo.D. University at Northern Colorado, 
1981 105pp. 

Purpose. The purposes of this study were to investigate the 
relationship, if any, among variables commonly associated with 
reading achievement of the deaf and actual reading achievement; to 
investigate how secondary deaf students describe how they were 
taught to read ; to investigate how they perceive their reading abilities; 
and to investigate their reading strategies. 

Procedures. The reading abilities of eighty-nine secondary deaf 
students from; three schools were established by grade level scores 
on the paragraph comprehension subtest of the Stanford 
Achievement Test for the Hearing Impaired. The Reading 
Questionnaire and school records provided the necessary information 
regarding the variables under investigation. 

Conclusions, The following cone lu sions are based u pon this stud y 
of eighty nine deaf secondary students: (1) Deaf secondary students 
appear to differ on what they remember about learning to read. The 
Below Average readers primarily remembered reading lots of books, 
-compared with the Average readers remembering learning new 
words, and the Above Average readers remembering writing or acting 
out stories Parental help doubled for the Average and Above Average 
readers. (2) Deaf secondary students appear to have inaccurate 
perceptions of their reading abilities, with most considering 
themselves good readers and overestimating their abilities. (3M3eaL 
secondary students appear to employ dictionary use and to ask 
someone for help as their main reading strategies. (4) There was little 
variance in the manner in which reading classes were taught, the 
methods of teaching reading, the type of school atten^edfand the 
hearing abilities of parents. This limited variance resulted in statistical 
requirements for the Chi Square treatment not being met 
(5) Uniformity of communication systems for home, classroom, and 
personal use appears to relate significantly to reading achievement 
for deaf secondary students. (6) There was no significant relationship 
found between students* main method of communication, the 
-•■-^-j— ; main method of communication used in the home, the main 
> Df communication used In school instruction, the age at onset 
ess and reading achievement (7) Intelligence test scores, 
. qqpmtf of years In school and reading achievement had a low 
corretatkm. . 



EFFECT OF SELECTIVE ATTENTION ON AUDITORY MEMORY 
FOR CATEGORICALLY ORGANIZED WORD LISTS 

Order No. 8202716 

Mullen, Robert Charles, Eo.D. University of Northern Colorado. 
1981. 87pp. 

Purpose. This study was designed to investigate the interaction of 
selective attention, categorically organized word lists, and cerebral 
asymmetry upon the auditory recall of learning disabled and 
nondisabled subjects. \ 

Subjects, the research sample was comprised of 24 nondisabled 
and 24 learning disabled children randomly selected, utilizing 
predetermined criteria, from regular and special education classes 
(learning disabled) from schools in a northern Colorado county. 
Children were divided into two grade classifications, 1-3 and 4*8, with 
12 L.D. and 12 nondisabled children in each group. All children had 
normal intelligence and hearing as determined by pre-established v 
criteria. In addition to state and federal criteria, all L.D. children were 
identified as being at or below the 30th percentile on standardized x 
reading achievement tests. Nondisabled subjects were between the 
48th and 80th percentile on standardized reading achievement tests. 

Procedures. Each subject was administered an auditory task 
through the use of a two-channel stereo tape recorder. The task 
consisted of listening to nine word lists of twelve words each. Three 
word lists were semantically related, three' were phonologicaliy 
related, and three contained unrelated words. Three presentation 
modes were utilized: (1) words and speech noise introduced to both 
ears simultaneously; (2) words introduced to the right ear, speech 
noise in the left; and (3) words in the left ear, speech noise in the 
right. Words were introduced at 60dB HTL with a speech/noise ratio 
of +10dB, 

Results, Utilizing a split-plot design, a four factor Analysis of 
Variance was utilized to calculate the dependent measures. Percent 
of correct recall scores were analyzed utilizing a two age level x two 
groups x three treatment conditions (repeated measures) x three lists 
(repeated measures) f actorial design. Computation of the data 
indicated that main effect differences were present for group, age, 
and list variables. Nondisabled subjects recalled more words than 
L.D. su bjects. Older subjects recalled more than younger subjects 
and semantic words were recalled more often than phonological or 
unrelated words L.D. children recalled more words than nondisabled 
when those words were introduced to the left ear. Younger subjects 
recalled more semantic worts than older subjects when those words 
were introduced to the left ear. 

Contusions, ^ditory processing d iff erences do exist between • 
nondisabled and learning disabled children as a result of interactions 
among auditory memory, selective attention, and categorically 
organized word lists. 



THE EFFECTS OF SYNTACTIC MODIFICATIONS OF 
READING MATERIALS ON READING COMPREHENSION FOR 
SEVERELY OR PROFOUNDLY DEAF COLLEGE-AGE 
STUDENTS Order No. 8202859 

Noretsky. Martin Reynold, Ph.D. University of Maryland, 1981. 
271 pp' Supervisor Dr. Eugene McLoone 

The purpose of this study was to determine whether or not 
exclusion of selected structures in reading materials for college-age 
severely or profoundly deaf readers would improve comprehension. 

Seventy subjects participated in this study and ranged in age from 
18-years to 23-years old. All subjects were severely or profoundly 
deaf. , 

Two passages ranging in length from 500 words to 700 words were 
selected from commercially prepared Social Studies texts written for 0 
college level students. Each passage was determined to be graded at 
a twelfth grade level of difficulty according to the Fry Readability 
Formula. Each passage was simplified to an eighth grade level of 
difficulty by reducing sentence lengths and polysyllabic words. In 
addition, each twelfth grade passage was simplified to three levels of 
syntactic complexity by eliminating certain forms of auxiliary verbs, 
passive voice, coordination, relatlvization, complementation and 
nominalizatton. This process resulted in five versions ot each passage 
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(twelfth grade, eightth grade. Language Level II), Language Level II 
and Language Level I). 

The difference among Language Levels is based upon the mean 
proficiency of deaf 18* and 19-year old subjects on specified syntactic 
- structures. Language Level I, the easiest of the simplified levels, 
allowed progressive aspect, no forms of passive voice, allowed 
alternation (or), relatrvization where the insert sentence follows the 
matrix sentence, fpr-to complementation where the infinitive refers to 
the subject of the sentence; andonJy single word nominaJizationa. 
Language Level II, the next easts! level, allowed all the syntactic 
structures in Language Level I. In addition, Level II allowed perfect 
aspect nonreversible passive voice with no agent deletions, and for- 
to complementation where the infinitive refers to the object of the 
sentence. Language Level III, the most difficult of the simplified levels, 
allowed all the syntactic structures in Language Levels I and II. In 
addition. Language level III allowed reversible passive voice with no 
agent deletions, disjunction (but), relativizetion whdSe the insert 
sentence is embedded in the matrix sentence and the relative 
pronoun refers to the subjet of thtf insert sentence, and 
complementation witfvt/iat where the complement follows the word 
f/iaO Vv ■ \ 

One 18-item multiple-choice test was constructed for each 
passage to measure comprehension. Nine items of each test 
measured comprehension of text-explicit information and the other 
nine items measured comprehension of text-implicit information. Prior 
to collecting the data, the content validity of the multiple-choice tests, 
the passage dependency of the questions, and the reliability of the 
multiple-choice tests were established. . 

One-fifth of the subjects were randomly assigned to each 
treatment for each passage. The results of the randomization process 
produced a group of 14 subjects in each treatment group for each 
passage. Each subject was given a testing packetfcontaining (1) one 
. version of "The Life and Teachings of Zoroaster" and the 
' "Zoroaster" multiple-choice test (2) one version of the "The 
Phantom Anesthetist of Mattoon" and the "Mattoon" multiple-choice 
test, and (3) a seven-item questionnaire. Three sessions were 
conducted. Subjects completed til testing in one testing session and 
had no time restrictions. • v 

Statistical procedures uded to analyze the data included the 
Kuder- Richardson formula for internal consistency (KR 20). a one 
way analysis of variance, and a t test for each comparison specified 
by the research hypotheses. 1 

Results of the study indicated that subjects did not perform 
significantly better on passages which were Syntactically modified 
than on the eighth grade or twelfth grade passages. In addition, thew 
were no significant differences between the eight grade and twefltn 
Grade passage! Finally, there were no significant, differences 
between any of the syntactically modified versions for either passage. 
Therefore, only one research hypothesis was accepted (i.e., no 
significant difference* between subjects on twelfth grade level and 
eighUxgrade level passages). 



THE EFFECT df IDIOMATIC LANGUAGE IN PASSAGES ON 
THE READING COMPREHENSION OF DEAF AND HEARING 
SUBJECTS Order No. 8201001 

Page, 'Susan Elizabeth. Eo.D. Bail State University, 1981. 154pp. 
Chairperson: Or. J. David Cooper V 

The purpose of this study was to determine whether the reading 
comprehension of deaf and hearing subjects was affected by the 
presence of idiomatic language in passages. 

The Test Of Idioms was constructed to determine the effect of 
idiornatic language on reading comprehension. It consisted of twelve 
passages. The four forms differed in the presence or absence of 
idiomatic language. The Test Of Idioms was evaluated by three $ 
judges. Form A and Form 0 were piloted to standardize the directions 
for administration and to assess the reliability of the instrument The 
reliability for Form A was .93 and .89 for Form 0. 

The subjects in this Study were 54 students at the Indiana School 
for the Deaf who were prefingually, profoundly deal and had no other* 
handicapping conditions. The hearing subjects consisted of 91 
students from the New Castle Community School System who were in 
grades three or four, had never been retained and had no 
handicapping conditions. Both deaf .and heating subjects were 
randomly assigned to take one of the four forms of the Test Of Moms. 

The following results were obtained. The deaf subjects did not 

Q iniflcahtly acroea groups m their ability to comprehend 
R I C * wtth vtryino ***** 01 Wlomatic language. The hearing 
^rij^ i did not differ significantly across groups in their ability to 
coenprenend passages containing varying levels of idiomatic 



language. In addition, within groups the deaf and hearing subjects did 
riqt differ in their comprehension of passages as a function of the 
ability or inability to define the idioms contained in the passages. 

-The findings of the study were interpreted to mean that v^ien 
idioms exfi embedded in passages where sufficient contextual support 
is available and extraneous factors are controlled, comprehension is 
not impaired for deaf or hearing subjects. In addition ability to define 
an idiom is not ^n accurate predictor of comprehension Ability for 
reading materials containing idiomatic language. 

' - . - \ • x v 
• , • % ^ - ** 

THE EFFECT OF SIMULTANEOUS AURAL VISUAL 
LANGUAGE RECEPTION ON READING ABILITY 

Order No. 8 1243 16 

Prague, Meunoa, Eo.D. Hoi 'stra University; 1981. 102pp. 

The purposes of this study were to determine whether (1) junior 
high students in Title I reading classes with reading comprehension 
scores two or more years below grade level will achieve higher 
comprehension scores when expository material is presented 
simultaneously (aurally and visually) than when material is presented 
either aurally or visually; (2) junior high students in Title I reading 
classes with reading comprehension scores two or more years below 
grade level will achieve higher comprehension scores when narrative 
material is presented simultaneously (aurally and visually) than when 
material is presented either aurally or visually; (3) junior high students 
in Title I reading classes with reading comprehension scores two or 
more years below grade level will achieve higher comprehension 
scores on expository material when material is presented 
simultaneously (aurally and visually) at a compressed rate of 250 
w.p.m.. than when material is presented at a normal rate of speech; 
and (4) junior high students in Title I reading classed with reading 
comprehension scores two or more years below grade level will 
achieve higher comprehension scores on narrative material, when " 
material is presented simultaneously (aurally and visually) at a 
compressed rate of 250 w.p.m.. than when material is presented at a 
normal rate of speech. 



THE EFFECTS OF ORGANIZATIONAL TRAINING' ON THE 
MEMORY PERFORMANCE OF NORMALLY ACHIEVING AND 
READING/LEARNING DISABLED CHILDREN 

Order No. 8202720 
Rathceber, Arthur James, Eo.D. University of Northern Colorado, 
1981. 88pp ^ 

The purpose of this study was to investigate the effectiveness of 
imposed organizational training On the recall performance and 
clustering ability of normally achieving and reading/learning disabled 
children utilizing words as stimuli. 

The sample consisted of 24 normally achieving children (younger 
group mean age « 8 years, 7 months; older group mean age ■ 10 
years, 9 months) and 24 reading/learning disabled children (younger 
group mean age ■ 8 years, 6 months; older group mean age ■ 10 
years, 4 months). Groups were matched for intellectual level and age. 
The only difference between groups was on reading scores, with 
normally achieving children demonstrating superior reading skills. 

Stimuli consisted of three treatment lists composed of either 
semantically, phonetically, or orthographically related words. In ' 
addition, there were two transfer lists. The first transfer list was 
composed of a sampling of words from the three treatment lists, 
whereas the second transfer list was composed of new words with 4 
similar possibilities 'for grouping as transfer list one. 

Data was analyzed utilizing four Three- Way Analysis of Variance 
(ANOVA) with repeated measures on the last factor. The two 
dependent variables were percent recall spore and cluster score. An 
alpha level of .05 (p < .05) was selected. 

Results demonstrated that older children had Superior recall and 
clustering scores. Further, results indicated that normally achieving 
children recalled more words end clustered more effectively than the 
reading/learning disabled children. In addition, the study results 
support the notion that semantically related word lists are easier to 
recall and cluster for both normally achieving and reading/learning 
disabled children. The older children, regardless of whether they were 
normally achieving or reading/learning disabled children, had * 
superior recall with semantically related words. In comparing cluster 
scores between older and you^er reading/learning disabled 
children, higher cluster scores were achieved by the older group. 
There was no difference between younger and older normally 
achieving children. 



* tn this study, students in Title t classes included students in 
seventh Qrade classes who were reading two or more years below 
grade level on the Gefes MacGimtie Reading Tests Compressed 
speech is defined as speech in which the word rate is increased to 
reduce the time required for a given message. Expository materials 

consist of material ol a social studies nature. Narrative materiajs 
consist of fictional and human-interest type stories. Forty seventh- 
grade studentsenrolled in Title I reading classes win comprise the 
sample. Students have average or above average I.Q.'s at measured 
by the Otis Test of Mental Abilities and have no Known neurological , 
problems or learning disabilities. Subjects will be tested in reading 
and listening comprehension with the Qurrell Analysis of Reading 
Oitflcutty. All subjects were exposed to the four methods of % 
presentatkMv-visual, aural, simultaneous visual/aural, and 
simultaneous compressed visual/aural. Subjects wore exposed to a 
total of eight passages. Four passages were of an expository nature 
and four passages were narrative. The eight ptssagaa were 
equivalent in level of difficulty. The passages were administered to 
fifty-nine students and tested by means of a t-tast at a .05 MfsJ of 
significance. Students read two passages a day for four consecutive 
days. A packet was prepared for each of the forty students indicating 
the order of presentation. The order of presentation in each packet 
was determined from a table of random numbers. The compressed 
speech versions were presented at a rate of 250 w.p.m. 

The hypotheses to be tested were: (1) There wOl be no significant 
differences in comprehension scores for students with beJow-everage 
reading comprehension in comprehension scores for students who 
are given information by thejour different modes of presentation. 
(2) There will be no significant differences in comprehension scores 
for students with below-average reading comprehension who are 
given information through a narrative by the four modes of 
presentation. (3) There will be no significant differences in 
comprehension scores for students with below-average reading 
comprehension scores who ere given information through expository 
style by the four modes of presentation. (4) There wilt be no 
significant difference among students with below-average reading 
comprehension scores when' information is received through a 
narrative rather than expository style by the four modes of 
presentation. 

The results of this study indicated that a unimodal approach is far 
more effective than a btmodal approach. In each instance the best 
results were achieved through the visual presentation, followed by 
sural presentation, when compared to any of the bimodai 
presentations. In each instance the students received better results 
on the narrative selections than the expository selections. 



AN EXAMINATION OF THE RELATIONSHIP BETWEEN 
CONCEPTUAL STYLE J RELATIONAL AND ANALYTIC, AND 
READING PROFICIENCY Order No. DA8203902 

Roche, Georgia Dougas, Eo.D. Boston University School of 
Education; 1981 . 1 87pp. Major Professor Stephen E. Etlenwood 

The Problem. Witkin defines conceptual style as the characteristic, 
self -consistent modes of functioning of an individual's perceptual and 
intellectual activities. The^major purpose of this study was to examine 
the extent of the relationship existing between variations in 
conceptual style and proficiency among three aspects of reading: 
word knowledge, reeding comprehension, and total reading. The 
study also sought to determine if a high percentage (80% or* above) of 
trie subjects enrolled in remedial reading programs were of the 
relational conceptual style. 

Procedures. Ninety-one elementary school children from grades 
ttt'V! enrolled in the Title I public schools of Lynn, Massachusetts, 
participated in this correlational study. 

The Children's Embedded Figures Test (CEFT) was tysed to assess 
conceptual style. The CEFT is designed to measure what Witkin 
labeled the "flald-dependent/fleld-independenr dimension of an 
individual. Research conducted by Witkin and his associates has , 
shown that the ability to "keep things separate in experience" in the 
perceptual tests of embedded figures, not only signifies greater 
differentiation in perceptual functioning, but also manifests itself In 
congruent form in other areas of the person's psychological activities, 
signifying a conceptual style. 

The Metropolitan Achievement Reading Test was employed to 
determine reading proficiency in word knowledge, reading 
^•"^hension, and total reading. 
y- q |p lamon product moment coefficient of correlation was the 
Cly L larametricai procedure applied to the data. 



Findings. There was a significant positive correction between 
conceptual style, as measured by the CEFT. and reeding proficiency 
in the aspects of reading measured: word knowledge, reading 
comprehension, and total reading. The more highly anelytic the 
conceptual style, the higher was the proficiency in the aspects of 
reading tested. Also, a high percentage (81%) of the subjects enrolled 
in remedial 'eading prognms were of the relational conceptual style. 

Conclusions and Recommendations. Conceptuel style is a 
significant factor in Teaming to read proficiently. Students whose 
conceptual style is analytic, are more apt to the be proficient readers. 
A high percentage^ the students experiencing reading disabilities, 
are of the relational conceptual style. Therefore, relational teaching 
strategies must be utilized by teachers of these students to elicit 
analytic behaviors. Bicognitive development must be encouraged. 



THE EFFECTS OF ORTHOGRAPHIC ANO PHONOLOGIC 
RHYMING WORD CUES ON WORD ACQUISITION AMONG 
AUDILE AND VISILE READERS IN ELEMENTARY SCHOOL' 

Order No. OA82093S7 
Rokas, Jean Lang, Ph.D. Wayne State University, 1981. 112pp. 

It is common clinical practice to classify students according to 
their preferred mode of learning. One such scheme, in which reading 
disorders were categorized by pattern of error on a reading and 
spelling task, was used in this study as a basis for an aptitude by 
treatment design. 

The reading disabled students were classified as audile if they had 
analysis/synthesis skills but poor visual memory for whole words. The 
visile classification included students who had poor auditory memory 
for sounds and poor analysis/synthesis skills but who read primarily 
through visual memory for whple words. 

The hypotheses were concerned with the different effects two 
types of rhyming word cues and two levels of presentation would have 
on word acquisition for the audile and visile groups. It was 
hypothesized that the audile subiects would acquire more words than 
the visile subjects without regard to whether the cues were 
orthographic or phonologic. The data did not support this hypothesis. 

The next two hypotheses compared the effects of orthographic 
and phonologic rhyming word cues within each of the audile and v 
visile groups. It was hypothesized that the audile group would acquire 
more words with orthographic than phonologic cues. The data 
support this hypothesis. It was hypothesized that the visile group 
would show no difference in word acquisition with orthographic or 
phonologic cues and this was also substantiated. 

Finally, two hypotheses focused on the difference of effects within 
groups of the two presentation modes for the cues, visual and 
; aural/visual. The audile subjects were anticipated to acquire more 
new words when cues were presented aural/visually rather than 
visually. Th* data verified this. 

However, the visile subiects, who were expected to acquire words 
equally well with either visual or aural/visual cues, also acquired 
significantly more Words with aural/visual cues. Thus, the data did not 
support this hypothesis. Effects of the aural/visual cues were 
significant for both types of readers. f . * 

* ; <- - i 



USER EVALUATIONS OF LOW-LEVEL READING MATERIALS 
IN ADULT BASIC EDUCATION Order No. 6128684 

Sa a GDfT*GosNEix, Roberta Ann, Ph.D. The University of Texas at 
Austin, 1081. 135pp. Supervisor James V. Hoffman 

The purpose of this study was (1) to determine the salient 
characteristics of existing reading instructional material utilized in 
Adult Basic Education (ABE), and of reading instructional mktenals 
available to ABE programs, in relation to student needs and interests: 
and (2) to determine the congruancy between student and 
instructor' a perceptions as they relate to student program satisfaction 
and attendance. 

Fifty-one Adult Basic Education students reading at levels beiow 
fourth grade, and their teachers were interviewed to determine 
beneficial and debilitative characteristics of a variety of low-ievef 
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• reading materials. Significant positive and negative characteristics 
° were identified. Post hoc analyses revealed significant interactions 
between categories of characteristics, and positive and negative 
comments, and familiar and unfamiliar materials. 

Three hypotheses were tested using two sati*action index 
measures and attendance figures. Congruency of characteristics 
selected by teachers and students were correlated with attendance 
figures. The hypothesis tested the relationship between attendance 
and congruency. It was supported. The second hypothesis tested the 
relationship between a program satisfaction «»«ire«r* _ 
congruency. This hypothesis was not supported. The third hypothesis 
tested the relationship between a program satisfaction measure and a 
reading material satisfaction measure. This hypothesis waalnot 
supported. 

After the initial interviews were completers ecrles of extended 
interviews were scheduled with 4 of the origin!) 51 students, to 
discuss their experience with, and perceptions of literacy training. In 
examining the interviews, the two themee of education and 
economics we* found to be interrelated. The Information obtained 
from these extended interviews was applied as background 
information to undeistanding why certain characteristics of materials 
had been selected by students. » 0 ^. 
Implications and recommendationa were drawn for Ad utt Basic 
- Education priorities, programs and material development 



ATTITUDES, BEHAVIOR AND ACADEMIC PERFORMANCE OF 
READINGUOpFICIENT SECONDARY SCHOOL STUDENTS 

Z® 3 ^ Order No. 0120569 

Scmwantz, Edith Duea, Eo.O. H&etr* University, 1061. 246pp. 

The purpose of this exploratory study was to describe the 
attitudes, behavior and academic performance of a population of 
iecondary school students who failed to demonstrate sufficient 
reading competence to meet New York state standards. This was 
accomplished by: (1) a description of current and antecedent echool 
performance as determined by standardized and informal measures 
«id as viewed by tne professional staff; (2) a description of current 
end antecedent famify attitudes, actions and Intervention efforts and 
(3) s description of current And antecedent student attitudes toward 
the school, thft reeding deficiency and the seV. 

The subjects were a population of twenty-three reading deficient 
tenth grade students, class of 1862, from one school who achieved a 
score below the state guidelines for reading competence on the New 
York Preliminary Competency Test (PCT) In reading at the end of 
ninth grade. Reading deficiency was verified by a standardized group 
measure. 

Data were collected from subiects cumulative school records and 
from available Information during the current tenth grade year. 
Current teachers, parents, and subjects were Intsrviewed using 
questionnaires designed for the study. 

Selected findings were: (1) Reading deficiency did not appear to 
be the primary interfering factor in all cases. There was a significantly 
wide range of reading levels from grades three to eleven; (2) The PCT 
did noNdentify sH the reading deficient students In the cless and 
identified otherrwho had a minimal deficiency: (3) The majority of 
subiects were able to pass s practice Regents Competency Test la 
reading prior to further remediai efforts when it was administered 
individually under more informal conditions; (4) Compensatory * 
servicee for the majority of subfects, who were not in special 
education, were basically remedial in nature and did not directy 
support mainstreamed classes; (6) Subjects were relatively 
unsucceeeful throughout the elementary school years and they failed 
almost half/their classes in secondary school; (6) Subiects suffered 
from a significant amount of outside factors including s -failure 
tyndrome" which appeared to be the primary common interfering 
factor, they tended to deny (earning problems and generally did not 
Msume responsibflity for passing their claasee; (7) Secondary 
teachers generally attributed class failure to the subiects negative . 
attitudee; (6) Parents who accepted the notion of a learning disability 
tended to be less Judgmental and mow eupportrve of the student and 
the school. 

The findings supported the conclusion that a primary concern of 
compensatory education should be to teach subiects strategies for 
coping with s secondary curriculum and for Increasing students' 
Independence. 



PRIOR ORGANIZER AND PROMPTING AS AIDS FOR 
MENTALLY RETARDED STUDENTS' UNDERSTANDING OF 
CONCEPTS IN WRITTEN TEXT Order No. 0A8203810 

SiMCHes, EuzAsrrH Ayr&Ph.D. Stete University of New York et . 
Albeny, 1961. 117pp. - / 

Mentally retarded persons have difficulty learning abstract 
concepts and have been shown to benefit from instructional aids. One 
type of aid is an Advance Organizer which has sometimes been found 
useful in concept learning by students with poor verbal skills. Another 
instructional device is prompting m text, which directs student 
attention to the prompted material. 

An analysis of the effects of introducing an orgsnizer prior to the 
learning passage and underlining specific concepts in that passage 
was undertaken. The criteria were: (1) total score on an immediate 
test; (2) totaiscore on the delayed test (administered twelve days 
later); (3) score on prompted items on the immediate test; (4) score 
on non prompted items on the immediate test; (5) score on prompted 
items on the delayed test; end (6) score on nonprompted items on the 
delayed test. 

.Advence Organizers provide s broad conceptual base for „ 
understanding subsequent abstract ideas to be learned. Comparative- 
type organiiera relate prior knowledge to those ideas. The present 
organizer was hypothesized to facilitate learning concepts about pre- 
vocational skills when me criterion wo total score on a test designed 
to measure understanding of those concepts. 

Prompting has been shown to cause students to restrict their 
search behaviors to components of the material to be learned that 
have been prompted. Subjects in the present study whose text was 
prompted by underlining half the major ideas were expected to do 
better ori test items related to those ideas than on nonprompted items. 

Forty senior high end twenty junior high mentally retarded pupils 
were randomly assigned to treatment conditions with and without 
organizer and underlining. The hypotheses tested involved the main 
effect of the organizer and a two-way interaction between underlining 
and type of item. It was hypothesized that any differences attributable 
to treatments would be maintained Over time. 

te data were analyzed using Anova repeated measures design, 
rfe of the hypotheses was confirmed. Examination of the raw data 
suggested that lack of significant results might be a function of 
reading ability. A heuristic re-analysis of the date was undertaken, 
eliminating twenty of the poorest readers, out th£ hypotheses were 
not supported. 

Although a retention effect was not hypothesized, in both tfye first 
anslysis and the re-analysis, the interaction between delay and type of 
item was significant In the first analysis a three-way interaction 
between retention, Hem type,, and level of . organizer was also 
* significant, suggesting that the Interaction [ between retention and item 
type was not maintained across orgsnizer condition. In the re- 
analysis, however, the three-way interaction w^s no longer 
statistically significant. Therefore, the significant Retention X Item 
type would be expected to generalize over level of organizer for better 
readers only. The effect of prompting was thus shown to be in part a 
j.tt function of a retention factor. ; • 

Multiple regression analyses of learning parameters demonstrated 
that Mental Age was the sole significant predictor of performance on 
all criterion variables. 

The findings suggest that parameters of instructidhal aids such as 
prior organizers and prompting in text should be Investigated further 
regarding their structure and appropriateness to the needs of 
mentally retarded learners prior to introduction into the classroom. 



A STUDY OF THE EFFECTS OF A HOME READING 
PROGRAM ON READING COMPREHENSION AND SELF 
CONCEPT SCORES OF THIRD- A^O FOURTH-GRADE TITLE 
I CHILDREN f V Order No. 8202669 

Stauman, Sanoma Jones, Ph.D. University of Missouri - Columbia 
1980. 114pp. Supervisor; Or. Veraiee B, Hardin 

Purpose, The purpose of this study was to determine if children's 
reading comprehension and self concept could be increased by using 
parents as teachers in reading sessions at home using assisted 
reading as a reacting strategy. 
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Design of flu Study. In March. 1980 both comparison and 
treatment groups were combined and administered two tests. The 
reading comprehension subtest of the Gefe$-MacG/r»tfe heading Test 
(197tf) was given |o measure reading comprehension while the P/era- 
Harris Children's Self Concept Sca/e (1969) was given to measure self 
concept. Both the children in the treatment gtgup end the comparison 
group attended their regular reading sessions during school hours. 
However, in addition to the reading sessions at school, the treatment 
group wis involved in reading sessions at home. Children in the 
treatment group were paired with adults to form adult-child teams. 
Twenty-eight of these teams were present at the first workshops 
where they were instructed in reading strategies to be used at home. » 
Each adult-child team Was asked to attend a total of three workshops 
during the eight* weeks' reading program and to read using these 
strategies regularly and as frequently as possible. Both treatment and 
comparison groups were administered the comprehension subtest of 
the (Utes-MecQInltie Reeding Test (1978) and the Plors-Herris 
Children '* Self Concept Stele (1969) after the termination of the o > 
program, in addition, subjective attitude measures were obtained. 

A multivariate analysis of variance was performed on the data 
utilizing pretest and posttest scores for the treatment group and the 
comparison group on self concept scores and reading 
comprehension scores. Because of the statistical significance found 
in the MANOVA, an univariate analysts of variance was performed on 
each dependent variable-self concept and reading comprehension. 

Summery of the Findings. The results of the MANOVA indicated 
the following: (1) A significant difference was found between pretest 
and posttest scores on reading comprehension and self concept at 
the .006 level of significance. U) A significant interaction was found 
between groups (treatment and comparison) and time of testing 
(pretest and posttest) on reading comprehension scores and serf 
concept scores at the .001 level of significance. 

The results of the A NOVA indicated the following: (1) The mean 
self concept scores of the children from the adult-child teams (the 
treatmentgroup) increased from 47.73 to 52.38. This increase was 
significant at the .01 level. (2) The mean self concept scores of the 
children who did not attend workshops with an adult decreased from 
54.69 to 53.15. This decrease was not Significant. (3) The mean 
reading comprehension scores (ESSs) for the children who were 
assisted in reading at home increased from 401-35 to 435.96. This 
increase was significant at the 0Q1 level, in grade equivalents this 
difference is an approximate average gain of .673 of a year over a two- 
months' ( 2O0) period. (4) The mean reading comprehension scores 
(ESSaj for the children who were not assisted at home decreased, 
from 402.04 to 400.38. This decrease was not statistically significant. 

Conclusion, With instructipn. adult family memOtrs of children 
experiencing difficulty in reading can be used as a teaching resource 
to increase children's reading comprehension. Furthermore, adult • 
members in a family can fee used as resource persons to enhance a 
child's self concept py teaching reading strategies to the child at 
1 home. - ■ ■ 



CHILDREN WITH READING PROBLEMS - FEEDBACK AND 
THE RETENTION OF TRAINING IN THE USE OF 
CATEGORICAL GROUPING AS A MEDIATION AL STRATEGY 

Order No. 0A8205272 
Staak. Nancy Backkh, Ph.D. University of Alary/and, 1961. 154pp. 
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The purpose of the present research study was to increase the 
understanding of factors affecting the memory performance of 
children with teaming problems, and the extant to which that 
performance could be improved by providing training with feedback. 
Specifically, the study was designed to explore the relational Ip 
between performance feedback and the retention of training in the 
use of the medlational strategy categorical grouping on a free recall 
task with children who have learning problems ' 

Forty fourth and fifth grade Caucasian students were selected 
from five parochial schools. The children were of average to above 
'average intelligence^ according to the SIT; They were reading at least 
one year below their expected grade level on either the Word 
Recognition subtest or the Reading Comprehension subtest of the 
FIAT. The expected grade level was computed on the basis of their 
chronological age. No child who used categorical grouping as a ^ 




The study first replicated part of the Torgesen study (1977b) to sea 
J production deficient children with reading problems could be 
trained to use categorical grouping to improve their memory 
performance. The relationship between explicit performance 
feedback and the re tention of the training in the use of the 
mediations! strategy was examined. The recall tasks were 
administered in four sessions. In session one the child fen were given 
a free recall task, consisting of memorizing 24 pictures that could be 
grouped into four categories of 6 pictures each. One group received 
feedback on their performance, the other group did not In session 
two. both groups were trained to use categorical grouping as a 
medlational strategy, and were instructed to use tt on another free 
recall task to help improve their recall. The children in the feedback 
group received feedback on their performance, the others did not In 
session three, after a ten minute break, both groups were given 
another free recall task with no specific directions to use categorical 
grouping, in session four, four to five weeks later, the procedure in 
session three was repeated. 

Two dependent measures were recorded after each session: 
(1) an index reflecting the degree to which the children used 
categorical grouping to study the pictures, and (2) the total number 
of pictures recalled correctly. Paired T-tests and Analysts of 
Cover iance were used to analyze the data. 

The results were consistent with Torgesen's research (1977b), 
suggesting that production deficient children with rteding deficits can 
be trained to use categorical grouping as a medlational etrategy on a 
free recall task, with a consequent improvement in their recall. It 
appears that many of the children in the study (05% • 70%) were 
developmental^ mature enough to perceive, independently, the 
reiationahip between their use of the rhedistional strategy and their 
improved recall. These children retained their training four to five 
weeks leter, whether or not they received feedback on their 
performance. For the remaining children explicit feedback on the 
relationships between their performance and their use of the strategy 
appeared to be important for any retention of me training; and that 
retention, after only one training session, was short-term. 

A COMPARISON OF STUDENTS IN AN U£BAN MINI- v 
SCHOOL PROGRAM, DESIGNED TO RETAIN AND IMPROVE 
THE READING, ENGLISH p AND MATHEMATICS 
ACHIEVEMENT OF POTENTIAL DROPOUTS, WITH 
STUDENTS IN A TRADITIONAL HIGH SCHOOL PROGRAM 

Order No. 8128251 
Suluvan. Patrick Dennis, Eo.O. New York University, 1981. 114pp. 
Chairman: Professor Uoyd K. Bishop 

v The purpose of this study was to compare the effectiveness of an 
urban mini-school program, designed to retain and improve the ' 
reading. English, and mathematics achievement of potential dropouts, 
with s traditional high school program. Age. aex. race, pretest scores, 
and attendance were controlled as independent variablea. 

The mJnt-schpol operated quasWrxjependentfy of the traditional 
high achool. and was guided by the basic premise that potential 
dropouts needed s new setting if they were to succeed. Teachers 
ware the main decision' makers concerning currlculem and 
instruction. Curriculum emphasized basic skills. Courses were 
individualized, with instruction designed for me Individual student 
rather than for an entire class. ' 

The tradittonal achool was a large organization with a total 
enrollment of 3400 students. The principal was the main decision 
maker concerning curriculum and Instruction. Instruction was 
teacher-paced with lecture and questions. A monitoring panel used s 
checklist and asseised the two schools, at least twice s term, to be 
aura they posaessed the characteristics described/^' 

As subjects, the study utilized 140 students, ages sixteen and 
seventeen, from a New York City academic high achool. A committee 
identified the students as potential dropouts from an examination of 
the student body's permanent records. The subjects were randomly 
assigned to the treatment (mini-achooi) or comparison (traditional 
school) groups. 

The Stanford Test of Academic Skills was used as a pretest and < 
posttest to measure reading. English, and mathematics achievement 
Official attendance cards were used to gather data on attendance and 
attrition. A multiple regression technique was used to analyze the 
data. 

In sum. this study indicated that potential dropouts attending a 
mini-school, designed to retain and improve general academic 
achievement scored significantly higher in reading, English, and 4 
mathematica achievement, than potential dropouts attending a 
traditional high school. Ancillary data also demonstrated that the mini- 
school had significantly lower attrition and absenteeism. 



Although the subjects studied represented population from one 
high school, torn* inferences were drawn. H the findings in the 
present study am replicated in f urthar resesr ch . they have some 
implications for a more widespread development to mlni-schoots for 
potential dropouts. 

Urban high school administrators should give thought to the 
decentralization of comprehensive high schools into smaller units 
where thfere can be an adequate response to the needs of individual 
students. In addition, Individualized instruction in basic skills should 
be considered, particularly for those students who have shown 
deficiencies. 1 

Rnafty, the study implied a need for more research on alternative 
schools. Given the feet that huge numbers of students are dropping 
put of the nation'a urban school systems, and many of thoee who 
graduate lack even basic; skills, research must be directed towards 
reversing this shocking failure. 



THE EFFECT OF RETENTION UPON STUDENT 
PERFORMANCE Order No. PA8207843 
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To investigate the effect of retention upon student performance, 
this study focused on analyses of reading and mathematics scores ' 
from SRA Achievement Tests for three years- 1978, 1979, and 1980. 
The population was all students retained for 1979-1980 In grades first 
through eighth in public schools of AvoyoRee Pariah, Louisiana. From 
sixteen schools in twelve towns the 71 1 1nvolved students included 
435 boys and 278 girls. Evaluation for retention effect was by 
compered differencee between gains for year of repetition and thoee 
for previous year. Mean gains for thaae years were obtained by ' 
subtraction of relative scores and analyzed by subject sex. and grade 
level. . 

Application of f leets at the .05 levfe of confidence resulted in 
refection of three of the six null hypotheses when significant . 
differences were shown for reading and in grade-level comparisons 
for both reading and mathematics. Since no significant differences 
were found for mathematics nor in comparison by sex for both** 
subjects, the other three null hypotheses wire confirmed. 

The tack of significant gain-differencjpe between girls and boys 
seemed to imply lack of significant differences in other factors that 
could have had influence on the achievement of this particular 
population. ** ' 

Second grade's significant gains did nut verify it as the best grsde 
level of retention, but it seemed to confirm theoriee on learning ratfes 
of primary- age children. Sixth grade formed the achievement plateau 
where the mean reading gain for the year of repetition airriost 
matched the total mean gain for grades second through eighth, while ' 
lesser gain? were noted for seventh and eighth grades. This,, ' 
development a&peared to pinpoint sixth grade as the beet level for 
retention should it be deemed necesssry for some students. 

In light of future expansion of minimum-standard testing which 
could involve Increased retention, it was recommended that a 
longitudinal study be made and that it utilize attitudinal and self- 
concept scales as well as a socioeconomic Index. Additionally 
warranted would be the inclusion of s focus on developmental 
differences according to sex. 



Oes/gn of fne Study. The reading comprehension subtest of the 
Geres-AlecG/n/f/e Reading Tears (1978) was administered to all 
subjects as s pretest and posttest measure of reading 
comprehension, The Wtddf Riding Attitude Inventory wes given as 
s pretest and postteat to measure attitudes toward reading. Ineffective 
readers were identified by the school district arid all of the subjects 
were enrolled in Title i remedial Reading Programs. In addition to , 
reading instruction at school; the experimental group received 
instruction employing reading prediction strategies. The instructional . 
sessions were conducted for 20 consecutive school dsys and each 

lesson lasted approximately 30 minutes. The experimental group 
contained six subjects at the second-grade level and seven subjects 
« at the fourth-grade level. The control oroup contained six subjects st 
the second-grade level and 12 subjects At the fourth-grade level. 

The procedures of s univariate' analysis of variance with repeated 
measures and an analysis of covariance were used to analyze the 
pretest and posttest reading comprehension scores for the 
experimental and the control groups. The pretest and posttest verbal 
responses to the attitude inventory were evaluated by the researcher. 

Summary of thifindlngg. The results of the A NOVA indicated the 
following: (1) No significant difference was found between the means 
of the pretest and posftest reading comprehension scores at the .05 
level of significance for Title I ineffective readers at the second-grade 
level., (2) No significant dVference was found between the means of 
the pretest and posttest reading comprehension scores at the .05 
level of significance for Title I Ineffective readers st the f ourth-grade 
level. (3) Mb significant difference was found between the mean' * 
gained scores of reading comprehension st the .05 level of 
significance for Title I Ineffective readers at the second- and fourth- 
grade web. 

The results of the ANCOVA indicated the following: (1) No 
significant difference wes found between the mean gained scores in 
reading comprehension at the .05 level of significance for Title I 
ineffective readers in the experimental and control groups. 

The results of the sttitude inventory indlcsted the following: (1) in 
the control group no major difference was noted between the pretest 
and posttest answers. (2) In the experimental group ho major 
difference was noted between the pretest and posttest arowerstoU * 
of the 18 items. Two changes were noted on Item 2 and on Item 5. 

Conclusion. A daily period, of Instruction using reading prediction 
strategies will not necessarily improve reading comoc^enaton for 
Title I ineffective readers at the secondhand fourth-grade levels. 
Since individual students in both the experimental and control groups 
did gain in reading comprehension, improvement in reading 
comprehension must depend upon s consideration of more than Just 
instructional strategies. Reading prediction strategies could be used 
with other Instructional techniques since students in the experimental 
group expressed more enjoyment for reeding and indicated a 
willingness to continue reading independently. 
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AN INVESTIGATION OF READING COMPREHENSION AND 
ATTITUDES AFTER USING READING PREDICTION 
STRATEGIES WITH INEFFECTIVE READERS 
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Vttooia. Namct Wilson, Pm,D. Unlvrtfty of W/saouW - Columbia 
* 188T. 170pp. Supervisor Veralee B. Hardin 

Purpos: The purpose of this study was to investigate the effects of 
instruction employing riding prediction ftralegies on the reading 
comprehension of second- and fourth : grado ineffective readers. An 
additional purpose of this study was to examine attitudes toward 
/r-ilng and to determine whether Ineffective second- and fourth- 
rni readers changed their attitudes toward reading after 
C l\L^ teipatlon In true study. . ) |y 



